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Subject Intent

Geaography

Our Geography curriculum has been thoughtfully developed to ensure a well thought out approuch based on a knowledge and skills curriculum as well as developing subject specific vocabulary. Our key
questions have been coherently planned to facilitate cross curricular links with a range of other subjects to help add context to learning. Our school is located near some rural areas and close to
Birmingham which enables pupils to have opportunities to visit or learn about geographical places of interest, mostly around the local area, the United Kingdom and Europe. Our Geography curriculum
understands that our pupils need to experience the wider world and dewelops their fascination about the wider world, its people, settlements, climate and places.

Our Geography cwrriculum teaches our children to appreciate the relationship of human and physical geography; how humans affect the enwironment and how the environment impacts them. Children
will master technical skills such as map reading (including scaling, orientation and direction) and be able to relate abstract representations to real life features. They will undertake reqular field work to

Geography in the Early Years

Geography learning follows the interest of the children as part of ‘Understanding the World'. Pupils learn about the seasons and different types of weather as part of their daily routine. Throughout the
year children may wish to learn about volcanoes, or a specific country if they hawve been on holiday there. We facilitate this by finding the location on a globe or world map, sharing experiences of what
it was like to be there, looking at photos of families and homes to compare and contrast it to the children’s own lives. Children’s learning often follows current affairs seen on the news from around the
world such as, fires, floods and the impact of humanity on the world. They also learn about physical geography in their own locality and walk to St Helen's Wood to gain knowledge of the immediate
area around Greswold School, analysing how land is used.

History

Our history curriculum has been thoughtfully developed to be ambitious and empowering. Through the careful planning of engaging topics, children create long lasting memories of their learning. Our

key questions have been coherently planned to stimulate pupils’ curiosity in the world around them and promotes a respect for beliefs, behaviour and characteristics of people and events from the past
. ing critical and ive thinking,

We provide children with opportunities to explore local historical areas of interest, for example Warwick Castle, RAF Cosford and Blists Hill. Our History curriculum understands the importance of the

Historical world and the people who hawve left a legacy on the way that we live today (eg. Roman names and buildings, Iron Age settlements and Ancient Greek democracy.)

Pupils draw upon prior knowledge and identify key links with historical time periods, events and significant individuals studied in previous years. Five Historical skills are also developed upon:

Chronological awareness, knowledge and understanding, historical enquiry, Historical interpretation and communicating and presenting.

Knowledge of specific time periods are further developed through our wider curriculum. Our topics hawve been coherently planned to develop a range of cross cwrricular links between History and wider

foundation subjects. Our writing curriculum also has links with the History long-term planning so that pupils can use and apply their historical knowledge, understanding and skills across a range of



genres. Deliberately planned writing activities provide excellent opportunities for pupils to be creative and as a result, we intend for pupils to make long lasting memory links to progress on to the next
stage of their education and future life experiences.

History in the Early Years

Children begin to learn about their immediate history and those of their families. They celebrate significant events such as birthdays and other personal milestones through their celebration assembly.
Children follow the chronology of events in the British calendar such as Bonfire Night and Remembrance Sunday as well as a diverse number of other significant cultural events such as Diwali, Eid and
Passover. Using the online learning journal (Tapestry), parents are encouraged to share their own celebratory times so children can develop a sense of personal history. Children develop the knowledge
and understanding of change over time through photographs of the immediate locality and through stories.



Develop a view of the world to appreciate how it has
Demonstrate geographical knowledge, understanding and
skills in a range of ways.

The ability to build relevant links across the
cwrricuwlum, in particular, history.

Be inquisitive ahout the world, and the desire to
travel to discover more ahout the countries and
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The Greswold Historian

Be open to different interpretations and,
present findings in different ways.

A desire to learn about history ,.
with geography.
: A love of learning ahout =)
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know more ahout the

past, as the past changes



Subject Long Term Plan

History and Geography (Educational visit opportunity)

Autumn/ Spring | Summer
®  Past and present
®  People, culture and communities
®  The Natural world
Who had the greatest impact | How and why do we Who has ruled Britain and how did they live? How has transport changed | How have seaside holidays
on space exploration? celebrate Bonfire night? (Castles and British Monarchy) over time? changed over time?
(Moon and Space) (The Gunpowder Plot Guy features of a castle/aerial view of a castle (Ibn Batutta, George (Pirates and seaside)
Fawkes) Educational visit: Warwick Castler Stephenson, The Wright Focus: Grace Darling
Brothers, Amy Johnson)

Where do I live and what is it like?

threwmddiou%toﬁveandmmy?

Was The Great fire of London How do we know about

Polar regions continued

Who is the greatest history

a goud thing in the end? owr Potar regions? maker?

Whats the difference between Howidhfesoveryddffevww Polar regions continueds How is Africa different to the What do maps tell us about our
UK, Great Britain and Britain? Is in the Polar Regions? h UK? What is it like living near local enwironment?

it the place for you? (London) Are we damaging our the equator? How can maps teach us about

planet?

our world?

Where is the most extreme place to live on Earth?

Whyd»on’tnaﬂualdﬁaﬂem#uamsw}udl?

How much did the Ancient Eqyptians achieve?
(Ancient Eqypt)
Focus: King Tutankhamurn/

Was the Roman inwasion goud or bad for Britain?
(Roman Empire)
Focus: Boudica and Julius Caesar

Why is the Nile important to Eqypt? Where did the Romans settle?
(Ancient Eqypt) Where can we see evidence of the Romans nationally and
Egyptian workshop/day locally?
Roman workshop/day
Where should we explore? What did the Greeks do for us? Who were the Tudors and how did they change Britain?
How have humans changed the landscape? (Ancient Greeks) (Local history with Tudor links (Selly Manor))
(Europe and North America) Geography links Geography links
Standon Bowers

Why are the Ancient Maya considered an advanced
wilisation?

How did Victorian Britain help change the world?
(Victorians)

How did the struggle between the Vikings and Anglo
Saxons shape British history?




(The Ancient Maya)
Geagraphy links

Educational visit: Blists Hill

(Vikings and Anglo Saxons)

How did the Industrial Revolution change our local area?

Where did The Vikings and Anglo Saxons invade?
(Vikings and Anglo Savons)

Anglo Saxon Day/workshops
What is life like in the Why are poppies such a Which of the eras was most What have we learnt How were peoples lives affected by WW2?
rainforest? significant symbol of WWI? impressive? culturally and maorally Geography links
(wwi) What was new about each about segregation of
How is life in the Amazon so era? communities?
different to ours? (Stone Age ->Iron Age) (Black History)
Geography links Windrush/
What can we learn from the Where were the battles of Stone age workshop/day Why do people want to Educational visit
enwironmental problems wwir? move to Britain?
ing The Amazon? (WW1) Science link- evolution/ (Black History)
S bk i T i s




Subject Outcomes — Geography

Autumnv ‘ Spring Summer
EYFS I am beginning to understand the effect my behaviour can have on the environment.
I know about similarities and differences between myself and others, and among families, communities, cultures and traditions.
Y1 I can use a map effectively and recognise a range of map symbols ® ] can describe the weather in the UK. I can name some features of the UK coust.
and understand their use. o I can explain the difference between weather and climate. To identify and examine the different types of coust.
I can recognise landmarks and basic human and physical features. ® [ can name and locate the world’s seven continents. I can compare Suburb/ city environments to a coustal environment.
I can use basic geographical vocabulary to refer to key physical e [ can name and locate the four countries and capital cities of the
and human features. United Kingdom.
® ] can compare the climate in the UK to that in other countries at
® ] can identify the location of hot and cold areas of the world in
relation to the Equator and the North and South Poles.
Y2 I can name and locate the four countries and capital cities of the ® ] can identify the location of hot and cold areas of the world in I can use simple compass directions (North, South, East and West)
United Kingdom and its swrrounding seas. relation to the Equator and the North and South Poles. and locational and directional language.
I can name and locate the main physical landscape features in the ® [ understand geographical similarities and differences through I can collect data on a field trip.
UK on a map. studying the human and physical geography of a small area of the I can devise a simple map and use and construct basic symbols in a
I can name and locate some of the main rivers in the UK on a map. United Kingdom (local area), and of a small area in a contrasting key
non-European country.
Y3 I can describe and understand key aspects of physical geography, ®  To identify how humans, use the resources of rivers and cousts. To understand how and why land has changed over time.
including: natural disasters, climate zones and rivers. o I can describe and understand key aspects of human geography, To name and locate towns and cities in the UK and consider why
I can describe and understand key aspects of physical geography, including: the distribution of natural resources including energy, they were chosen as settlement sites.
including: mountains, volcanoes and earthquakes. food, minerals and water. I can recognise landmarks and basic human and physical features.
To examine how natural disasters affects humans and the ®  To know the water cycle and its features.
environment. ®  To explain how humans influence and are influenced by the water
cycle.
Y, I can understand geographical similarities and differences through ® I can use a map effectively and recognise a range of map symbots

the study of human and physical geography of a region in a
European country (Greece).

To describe the biomes and main climates of Europe

To describe the physical characteristics found in Europe

To recall key knowledge about Europe and compare it to another
continent

To describe the human characteristics found in Europe. Which
physical features of Europe attract tourists and how is tourism a
I can identify the position and significance of latitude, longitude,
the Tropics of Cancer and Capricorn, the Prime/Greenwich Meridian
and time zones (including day and night).

and understand their use.

I can use simple compass directions (North, South, East and West)
and locational and directional language.
I can collect data on a field trip.

I can present and interpret data.




Y5

I can explain who the Ancient Maya were, where and when they
lived.

I can identify key features of a Mayan City.

I understand key aspects of Mexican culture and how this has
changed since the Mayan era.

I can identify the landscape and topography of Central America.
I can identify how Mexico City is different to Sotihull.

To identify which countries were part of the British Empire and why
it expanded.

To identify what Solihull was like at the start of the Victorian era.
To identify how and why did Solihull change during the Victorian

era

To understand who the Anglo-Saxons were and where they came
.J -
To understand why they came to Britain and moved away from

Y6

I can understand that climate and vegetation are connected in an
example of a biome, e.q. the tropical rainforest Amazon focus

I can locate most countries in South America using an atlas.

I can understand how climate and vegetation are connected in
biomes, e.g. the tropical rainforest and the desert.

I am able to identify physical and human features of the Amazon
and describe the impact of human influence.

To investigate how life in the Amazon is changing and explore
whether it can be protected.

The child can use digital maps to investigate features of an area.
I can explain some wuays biomes are valuable, why they are under
threat and how they can be protected.

I can collect data on a field trip.

I can present and interpret data.




Subject Outcomes — History

Autumnv Spring Summer

EYFS Begin to make sense of their own life-story and

familys history.

Comment on images of familiar situations in the past.

Talk about the lives of people around them and their roles in society.

Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class.
Understand the past through settings, characters and events encountered in books read in class and storytelling.

Y1 I can sequence and orally retell the main episodes of a ® ] can sequence and orally retell the main episodes of a famous past I can confidently identify old and new items and match/ identify
I can use sources to help me find out about the past; ® I can describe how feature of life today differ from those in the past I can use sources to help me find out about the past; asking
asking questions and finding the answers. e.g. how people live in medieval times/ castles. questions and finding the answers.

I can understand why people might have different ® [ can spot clues in artefacts deduce function and use and can talk I can begin to understand that different sources may show
opinions about the past and why versions of events about these or describe use through rofe play. different histarical interpretations (e.g. video more accurate than
might be different depending on the sources we use. ® [ can consult and use information from two simple sources to find painting)

I can explain the consequence of somebody’s choice and information, e.g How can we tell this is old?

explain why someone may have made that choice.

Y2 Realise that we use dates to describe events in time, e.g
1066 for the great fire of London. Geography focus Geagraphy focus
Can give clear explanation of an important event,
offering two or three reasons why an event took place.

Give two main effects/consequences of an event
Y3 e I can sequence pictures and dates and create a simple timeline I can use a range of sources to find out about the past.
Geography focus including dates, and key events. I can reqularly address and sometimes devise own questions to
e I can begin to understand the terms BCE/CE find out answers about the past.
e I can Find out everyday lives of in time ied, make Imwok;tdeMWmmonft}wmemm
. . . in history identify differences.
with our life today. I can begin to undertake my own research about historical
. Icanu@eandundmtandapp‘opfmte%u&om;alvvwbularybo and p : . and arganise ideas the
communicate information. past in different genres and styles.
® [ can present, communicate and organise ideas about the past in
different genres and styles.
YL Germ . ® [ can understand how BCE/CE influences how long ago an event wus I can find out about the everyday lives of people in time

I can explain how people and events in the past have influenced life
to-d,ay;

I can identify key features, aspects and events of the time
studied and explain how people and events in the past have




I can construct informed responses about one aspect of life or a key
event I the past through careful selection and organisation of relevant

sstorical information.

I can construct informed responses about one aspect of life or a
key event in the past through careful selection and organisation
I can use a variety sources to help me find out about the past;
I can begin to understand that different sources may show

different historical interpretations and begin to understand the

Y5 e [ can make simple links to other eras that have I can complete a timeline of an era in history e.g. the Victorian era. I can complete a timeline of an era in history e.g. the Victorian
been taught so far. I can use a wide range of different artefacts and sources to collect era.
® ] can begin to understand the scale of time, e.g. evidence about the past. Icanuu-amﬁdzmnget}gdiﬁer‘entanq%mandmmw
ancient Greece at one end and modern at the I show ; ing that di cotlect evidence about the past.
day can ' amumwnfzdzntundmmmng different sources may I can . . ing that di
other. show different historical interpretations and understand the terms ) '9 o '9and% the
® ] know key dates, characters and events of time primary and secondary source. may . aﬁan,d
studied I can present, communicate and organise ideas about the past in I can , . and organise | the past in
® I can compare and contrast ancient civilisations by different genres and styles, and include some discussion and debate. 0 g and styles, and i . ion and
finding out about beliefs, behaviour and I recognise that not everyone shares the same views and feelings debate. '
characteristics of their peaple. I recognise that not everyone shares the same views and feelings
® [ can present, communicate and organise ideas I can explain the cause and effect of an event in more detail,
about the past in different genres and styles, and using evidence to support my point.
begin to include some discussion and debate.
® ] recognise that not everyone shares the same views
and feelings
® ] can begin to recognise when they are using
primary and secondary sources to investigate the
past.
o [ reqularly address and sometimes devise
historically valid questions about change, cause,
imilarity, diff and signifi ‘
Y6 I can create own scales to show time between events and I can create own scales to show time between events and durations of I can create own scales to show time between events and

I can explain the cause and effect of an event in more
detail, using evidence to support their point.

peaple.

Use a wide range of different evidence to collect evidence
about the past.

recognise when they are using primary and secondary
sources of information to investigate the past.

I can select relevant information to address historically

events.

I can explain the cause and effect of an event in more detail, using
evidence to support their point.

Use a wide range of different evidence to collect evidence about the
past.

information to investigate the past.

I can select relevant information to address historically valid questions

I can explain the cause and effect of an event in more detail,
Use a wide range of different evidence to collect evidence about
the past.

sources of information to inwestigate the past.

I can select relevant information to address historically valid
questions and construct detailed informed response.




Subject Progression — Geography

FKS

30-50

®To comment and ask questions about aspects of their familiar world, such as
the place where they live or the natural world.

7o talk about some of the things they have observed, such as plants, animals,
natural and found objects.

®To talk about why things happen and how things work.

®To develop an understanding of growth, decay and changes over time.

®To show care and concern for living things and the environment.

®To talk about past and present events in their own lives and in the lives of
family members.

®To know about similarities and differences between themselves and others, and
®To know about similarities and differences in relation to places, objects,
enwironment and how enwironments might vary from one another.

Year Ones

UK countries
- Label a map of the UK
using picture
country.
7 continenis of the world,
- Label a Velcro map
- Learn a song describing
the continents
- Colowr a map of the
and more able write their

- Leamn a song to learn
about the 5 oceans

= Use interactive world
map to locate the 5
oteans

= Label then on a Velcro
map and more able add
them to their own world
maps in their books.

Hot and cold places

o Using the story ‘Lars the
Potar Bear

- Locate hot and cold
places on an interactive
map.

- Stick a picture of Lars in
a hot and cold place on a
map.

Weather and Seasons:

o Identify seasonal and daily
weather patterns in the United
Kingdom and the location of
hot and cold areas of the world
in relation to the Equator and
the North and Souths Poles.

- learn what the 4 seasons are

- draw a picture of what a tree would
look like in each season and mark
the direction that the seasons change.

Identify usual weathers for each
Complete a weather diary over a
week.

Discuss extreme weather through

Learn about long days in the summer
and shorter days in the winter.
- Experiment with moving
a torch around a globe.
- Science- Data analysis of
long days and short
days- analyse and
answer questions about
data.

Fieldwork, -

* Notice the types of plants and
trees, weather and seasonal

changes.




Year Two-

The Great Fire of Londorv
® Name, locate and identify the four
United Kingdom and its surrounding

seas

® Us iii ithe United Kingdom.

0  Colour in and label a map of
the U.K.

O  Discuss characteristics of each

ital city in U.K.

Polar iwm

® Recap the locations of the world’s

Label 7 continents and 5

o

Discuss how we could travel to
the Arctic Circle, what the
weather is like and what we

e}

Research an animal that lives

o

in the Arctic/ Antarctic and
create a factfile/ poster. Discuss

o

Research an animal that lives in

Kenya and create a factfile/
poster. Discuss how they are
adapted to living in a hot

Brandon Marsh/




how they are adapted to living

in a cold enwironment.

Year Three

Natural Disasters

>
m

. I can recognise landmarks and basic human and physical features

Year Four

Europe using maps, atlases,
(] To identify capital cities of
European countries in an Atlas.
®  To research and investigate

| L

Cross Cuwrricular link to History (Ancient Greece)

o locaterthe world’s countries, using maps tofocus o Europe (including
the/location of Russia) and North/and/South’America, concentrating
characteristics, countries, and major- cities




Year Fiver

Year Six

Stone Ager
(Curriculum links to History)

WW2 - Life in Britain’
Curriculum links to History)

WW2 - Wider World
(Curriculum links to History ands
dential visit)

®  To explore the beaches of
Dunkirk to better understand
there.




Subject Progression — History

Chronological understanding

iiiiiiieandcuuknﬂuuﬁngqfeuaW&pzqﬂeandchwgmshihepwﬁ

Presenting, organising and communicating

EYFS

30-50

®To show interest in the lives of people who are familiar to them.
®To remember and talk about significant events in their own
experiences.

®To recognise and describe special times or events for family or
friends.

®To show interest in different occupations and ways of life.

®To know some of the things that make them unique, and to talk
or family.

®To comment and ask questions about aspects of their familiar
world, such as the place where they live or the natural world.
®To talk about some of the things they have observed, such as
plants, animals, natural and found objects.

*To talk about why things happen and how things work.

®To develop an understanding of growth, decay and changes

over time.

L40-60
®To look closely at similarities, differences, patterns and change.

ELG

®To talk about past and present events in their own lives and in
®To know about similarities and differences between themselves
and athers, and among families, communities and traditions.
®To know about similarities and differences in relation to places,
objects, materials and living things. To talk about the features of
their own immediate environment and how enwironments might




Who was involved in the Apollo 11 moon
landing?

® To know of the events of the space

animals in space.

- Learn facts about the
animals sent to space.

= Discussion/debate about
whether animals should be
sent to space.

= Look at a timeline of space
travel and_identify now, the
first moon landing, and the
different events in the space

o Slow reveal to introduce
topic- chn use this to guess
what the topic is about.

- Discussion of how we know
the picture is from the past.

= Learn facts about the Apotlo
11 moon landing

o Watch videos of moon

= Prove itl- use photographs
and newspaper artiles to

® Lives of significant individuals e.g.
Neil Armstrong, Buzz Aldrin and
Michael Cotlins, Margaret Hamilton
and Katherine Johnson
= Watch interview with Neil
Armatrong

- Learn facts about each

= Sequence events of Neil
Armatrongs life using
pictures or written facts.

- Read stories about their
lives.

= Create own code.

= Match up or write captions

How and why do we celebrate Bonfire
night?

oo

- sequence the events using

discussing how we know. Sort
pictures into then and now

- Art- portrait of Elizabeth I
B Music- learn a song detailing
the lives of Henry VIII

How has transport Changed over time?

How have seaside holidays changed over
time?

B You have been Marooned on
a desert Island, Write a
message in a bottle from one
have learned about.

= Art- Build a lighthouse.

. Compare seaside hotidays from
then and now.




Was the Great Fire of London a good
think in the end?

® Know the historical context for the
Great Fire of London and understand how
life was different for people in 1666.

-As a class put key Historical periods in
order on a timeline.

Practise kneading
with salt dough.

-Sort pictures of London into past and
present (including buildings/landmarks,
methods of transport, and
clothing/fashion)

-Draw a labelled picture of a Tudor
London street to explain why the fire
spread so quickly.

Sort pictures of firfighting equipment
into ‘then’ and ‘now.

® [earn and sequence the key events of
-Sequence the events using pictures then
write a recount of the events.

® Know about the role Samuel Pepys and
King Charles played in the events of the
fire,

- Sequence the events using pictures then
write a recount of the events.

® Understand how the fire changed
London.

-Look at how Christopher Wren
redesigned London. Children create their
London.

-Children reflect on what they would sawve
from a fire.

® Use appropriate language connected
with this topic.

.. pas, present, Tudor, artefuc,fre
squirt, fire hook, fire break, fire pump

Potar regions (Geography unit)

® Know about the life of the explorer
Robert Falcon Scott and his atempts to
reach the South Pole.

-Write a postcard]letter home from Robert
Falcon Scott on his expedition to the
South Pole.

Who is the greatest history maker?




Year Three

What happened when Mouni Vesuvius erupted?

How much did the Ancient Eqyptians achieve?
Review a timeline of British history, and compare the lifestyle of those in Ancient
Egypt to those in the UK at that time.
= Complete a timeline of events. Children given key events
write the key events on their timeline in the correct order.
= Compare to the Romans and how much further back it
was in comparison (discussion).
LeamabmukeyeverwamdwelydaylgfemAmuEgyptt}wughmdzpwdau

research of an area that gains the most interest

Was the Roman inwasion good or bad for Britain?

. LwnabmukeymuandwydaghfemRmmnemt}mbghmdzpmdmt
research of an area that gains the most interest h i

. Understand the importance of a timeline in history and how it can be used to
3 Order a timeline of Roman history and ask relevant questions before completing
i Complete a timeline of events. Pictures with dates for
children to put in the correct order.
. Learn about what the romans used to eat and use this knowledge to discuss how
foud has evolired over hi

0 The Roman Empire and its impact on Britain/
o Learn about the roman invasion on Britain and how it affected the country.
how the Roman Empire evolired aver

time.

- How it impacted Britain and what happened as a result
e Know about Boudiccds revolt and the rote she played in the final fight with the
romans.
B Role play rewvolt and then write a diary as someone
during the revolt.




Year Four

What did the Greeks do for us?
Ancient Greece~ asstudy of Greek/lifeand achievements and theirinfluence onthewestern/

. Class debate answering our Big Question: Was Ancient Greece the Birthplace
of Western Civilisation?

Cross-curricular links

Who were the Tudors and how did they change Britain?

Pupils should continuetodevelop/achronotogically secure knowtedgerand

Tudor perwd - astudy of anvaspect orthemeinBritish/history that extends pupils

chronological/ e ond/ 1066
AW‘ ity 1 —b

and produce their own non-fiction text




Why are the Ancient Maya considered an advanced civilisation?

A non-Europearv society that provides contrasts with/ British history — onesstudy chosens
from: early Islamic cwilization, including a study of Baghdad c. AD 900; Mayan
civilization c. AD

. Where was the Maya civilisation?
Use Atlases to locate Central America. Children mark on own map where Maya
lived, Mesoumerica, and what that is known as today. Label key cities. (Cross
curricular - English, Create holiday quide to Mesoamerica)

(Cross curricular link Diary of a Maya

nobleman/peasant/servant)

Cross-curricular links
Art - create Maya masks and explore when and why they were womn for different

acecasions

What wuas life like during Victorian
Britain?

A study of an aspect or theme in British

history that extends pupils' chronological
e beyond 1066

Completing a timeline of the Victorian

What was life like during Victorian
Britain?

A study of an aspect or theme in British
history that extends pupils’ chronological
knowledge beyond 1066

How did the struggle between the Vikings and Anglo Saxons influence history?

Activity — the children complete a British timeline (period of the dinosaurs to modern
day) to include the Anglo-Saxons, Vikings and Tudors

Britain’s settlement by Anglo-Saxons and Scots

Activity — children are reminded of the timeline of the Romans leaving Britain and
the threat from the Picts and Scottis and then correctly order a description of the
invasion of the Anglo-Saxons from Europe

Linked activity — the children produce a word document in Computing of a non-
fiction text about daily life of the Anglo-Saxons

Thes Viking andsAnglo-Saxorv struggle forthe Kingdom of England, to-the time of
Edward/the Confessor

Activity - the children order a series of events detailing the struggle for power
between the Anglo-Saxons and Vikings, ending with the Norman invasion in 1066

They should understandhow- ourknowledge of the/past is constructed fromvasrange of
Activi




How has

U changed for pecpl luing n

the rainforest!

Year Six

What were the repercussions of The Great
War?

. Understand why WW1 started and
know which countries were
involved.

. Respond with their own feelings to
poetry images and use it influence
their own war poetry and art.

- Guided Reading activities
and link to writing with
WW1 poetry.

Pupils experiment with silhouette

and poppy art.

What was more impressive-the Stone Age

or the Iron Age?

. Understand the chronology of
where the Stone Age fits into
history.

i Order a timeline of ewvents
leading into the Iron Age.

= Create an authentic stone

age menu.

- Writing links as pupils
create a live news broadcast
about the discovery of Skara
Brae.

- Art links to cave paintings.

Iron Ager
. Understand the chronology of
where the Iron Age fits into history.
- Order a timeline of ewents
following on from the Stone
Age and leading into the
Romans.

What have we learnt culturally and

marally about segregation of c ities?
(] Slawery

. The Triangular trades

(] Windrush

e Black History

How were peoples lives affected by WW2?

. Use their knowledge of WW1 to
understand why the war began.

. Understand chronological events
and axis forces.
| Find out about Adolf Hitler,
Neville Chamberlain,
Winston Churchill, General
Eisenhower and Joseph
Stalin’s involvement in this

era.

How were people’s lives affected by WW2?

Bl U cersiand the scale and
importance of the evacuation at
Dunkirk.

. Understand the significance of the
D-Day Landings and their crucial
role in the WW2.

or a non-chronological
report.

- Link to anniversary (June
6”")sotiwtpupddoan
explore the impact this event
still has on people today.




Maps Countries Eruption/ Border Evaporation Rainforest
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Ruwral Townv Destruction Vegetation/ Erosionv Biodiversit
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Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Space Races twrret London/ artefact Gods democracy civilisation exiles Empires
orbit Battlements Bakery Pompeiis Goddesses The Battle of Marathons Maya kingdom/ alliances
Satwrn V tower Diary Mount Vesuvius Empire Greek Alphabet worship/ outlawed/ truces
Eagle keep/ Samuel Pepys archaeotogist Romanisation merchants bloodletting pillaged Neaolithic hunter
Apotlo 11 bailey Tudor erupted/ Republic excavation/ festivals law gatherers
Lunar Landing porteullis firefighters 79 CE rebellion Trojan Horses irrigation/ Viking wattle and daub
codes mouat 17th Century BCE Ruling Olympics Palenques punishment immigration/
instructions barbican rebuilt Ancient invasion/ trade Pok-a-tok/ invade Windrush
route/ monarchy Pudding Lanes cvilisation Artefacts polytheism/ Mesocamericas Longship Abolitionists
mathematician coronation St Pawls Cathedral/ mummification Boudiccar Athenian/ belief Pagans prominent
USA/ Americas royalty Polar tomb/ Celtic heir rituals raid evacuation
History succession Expeditions Social Emperor monarch/ priests wergilds allied forces
Proof explorer Antarctic Hierarchy conquest; SUCCessiony Commoner Anglo-Saxon/
Evidence travel/ Explorer BCE tribes The age of Exploration/ astronomy
Then transport Mission/ hieroglyphs citizen/ rein/ Spirit animals
Now railway Rohert Falcon Scott CE legion/ thrones legacy
Past Steam engine Significant The Niler The Spanish Armadas inventions
After that invention scientist Pharach/ Wattle and daub Industrial Revolution/
Next pilot activist Chimney Sweep
First Rihla modern Cuvil Rights campaign/
nowadays aeroplane World leader Workhouses
Guy Fawkes Victorian medicines employment
Gunpowder Sea bathing society mines
Parliament promenades industry
fireworks Punch and Judy The British Empire
castler Show




